
COVID-19 catch-up premium report
COVID-19 catch-up premium spending: summary – updated July 2021

SUMMARY INFORMATION

Total number of pupils: 206 Amount of catch-up premium received per pupil: £82

Total catch-up premium budget: £16,960

Aims
● To reduce the attainment gap between disadvantaged pupils and their peers
● To raise the attainment of all pupils to close the gap created by COVID-19 school closures

Catch up priorities Core approaches

Speech and language Wellcomm screening and following interventions

Mental health and wellbeing In school counselling

Phonics Additional teacher / TA support

Core subjects Small group boosting / Interventions

Learning through play Continuous provision in KS1 / EYFS
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Barriers to learning Identified by

Pupil progress meetings

Formative and summative assessment

Data returns using Target tracker

Staff discussions

Discussions with partner schools

Phone calls to parents during lock down and Parent Consultations

Records of engagement in learning kept during lockdown

Attendance tracking

Pupil voice

BARRIERS TO FUTURE ATTAINMENT

Academic barriers:

A KS1 Maths

B KS1 phonics

C KS2 Reading / Writing

ADDITIONAL BARRIERS

External barriers

D Mental health and wellbeing
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E Low attendance

F Parental engagement

Planned expenditure for current academic year

Quality of teaching for all

Action Intended outcome
and success criteria

What’s the evidence and
rationale for this choice?

How will you make sure it’s
implemented well?

Staff lead When will
you
review
this?

Additional reading
materials and
assessment tools to
support identifying
comprehension needs
for pupils.  Class
sessions for
accelerated readers
including quiz and star
analysis.

Improved
comprehension in all
elements (i.e
authorial intent,
inference, vocabulary
and language use,
summarizing and
predicting, using
evidence to support
opinions)

EEF improving literacy skills in
KS2 Diagnostic assessment
can be used to inform
professional judgement about
the best next steps.
Diagnostic assessment
makes teaching more efficient
by ensuring that effort is not
wasted on rehearsing skills or
content that a pupil already
knows well.

Star analysis and quizzes linked to
reading materials.

Teachers monitor results and use
assessments to inform planning.  NN
to monitor.

Tracking of reading data

NN HT Half termly

To develop a culture of
reading for pleasure
and develop
independent reading
skills. Ability to access
a range of books.
Reading 40 day
challenge to launch.

Increased enjoyment
of reading and time
spent reading
Independently to
practice taught skills.

https://educationendowmentfou
ndation.org.uk/projects-and-e
valuation/projects/accelerated
-reader-effectiveness-trial/

https://educationendowmentfou
ndation.org.uk/projects-and-e
valuation/projects/accelerated
-reader/?utm_source=site&ut
m_medium=search&utm_cam

Monitoring reading at home activities
through record keeping and
monitoring use / reading.

Class shared books to heighten
engagement.

HT NN Half termly
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paign=site_search&search_te
rm=Accelerated%20reader

Increase reading
engagement at home
with parental support
by offering additional
and a range of reading
materials including an
online library.

Higher engagement
in reading outside of
school with parental
support.

https://educationendowmentfou
ndation.org.uk/tools/guidance-r
eports/working-with-parents-to-
support-childrens-learning/

Monitoring reading at home activities
through record keeping and
monitoring use / reading.

Pupil / parent voice around reading
at home.

HT NN Half termly

Ks1 / EYFS
Continuous provision in
place to meet the
needs of classes
returning after
lockdown

The children will be
able to work
independently and
will be given the
opportunity to
develop the social
skills missed during 2
lockdowns

TPP Webinars
DfE’s catch-up premium guidance
EEF’s COVID-19 support guide for
schools
Addressing Educational
Disadvantage - The Essex way Marc
Rowland - Relationships

Observations and pupil feedback HT CL Half termly

KS1 Mastering Number To develop solid
number sense,
including fluency and
flexibility with number
facts

See Mastering Number from Venn
Essex Maths Hub:
https://vennessexmathshub.co.uk/pr
ofessional-development/projects/

• High quality support for teacher
professional development for the
lead teachers, directed by the
NCETM and facilitated by the local
Maths Hub

• Supportive and collaborative
online community facilitated by the
Work Group Lead

• Resources provided, including
coherent plans for the Mastering
Number daily sessions in Reception,
Year 1 and Year 2

• Sets of the central physical
resource: the abacus-like rekenrek

LG DR HT Termly

Total budgeted cost: £9900
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Targeted support

Action Intended outcome
and success criteria

What’s the evidence and
rationale for this choice?

How will you make sure it’s
implemented well?

Staff lead When will
you
review
this?

Wellcomm toolkit to
assess / screen pupils
with follow up targeted
intervention activities

Children will develop
age appropriate
active and receptive
S and L skills, to
allow them to access
the curriculum and
interact socially and
academically.

Staff observations and assessments
of younger pupils show increasing
SaLT needs.
Children in EYFS  KS1 language
skills have suffered as a result of
lockdown. SaLT has not been easily /
effectively accessible during much of
lockdown.

https://www.gl-assessment.co.uk/cas
e-studies/developing-speech-and-lan
guage-with-wellcomm-at-the-firs-sch
ool/

https://www.gl-assessment.co.uk/cas
e-studies/identifying-speech-languag
e-and-communication-needs-with-we
llcomm-primary/

● Baseline assessments
undertaken by teacher and
pupil need identified.

● Teacher leads on the
intervention timetable

● Interventions regularly
delivered

● Toolkit and resources been
cascaded down to relevant
individuals and resources
provided

● Progress measured through
the intervention

HT CL SP EY Half termly

Phonics intervention for
Y1 and Year 2

Close the gap who
are not yet currently
meeting the threshold
for passing the
phonics screen

An EEF evidence review states the
following:
Phonics approaches have been
consistently found to be effective in
supporting younger readers to
master the basics of reading, with an
average impact of an additional four
months’ progress. Research
suggests that phonics is particularly
beneficial for younger learners (4-7
year olds) as they begin to read.
Teaching phonics is more effective

● Complete three to four
weekly booster sessions with
target group, using
established resources

● Adults will communicate
regularly with the class
teacher and provide
assessments to monitor
progress

HT NN LG Weekly
feedback
between staff
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on average than other approaches to
early reading, though it should be
emphasised that effective phonics
techniques are usually embedded in
a rich literacy environment for early
readers.

● If progress continues to be
limited, the SENCO will be
consulted

Increase FTE to boost
pupils in core subjects

Close the gap to
bring those children
whose attainment has
slipped during
lockdown, to bring
them back up to ARE

https://educationendowmentfoundati
on.org.uk/evidence-summaries/teach
ing-learning-toolkit/small-group-tuitio
n/

EEF closing the gap key lessons
learned states:Targeted small group
and one-to-one interventions have
the potential for the largest
immediate impact on attainment.
Some whole class and whole-school
interventions have shown promise
but may take longer to show results.

● Communication between
staff will be regular and allow
individual needs to be
pinpointed and catered to.

● Use of formative and
summative assessment data
to ensure targeting
appropriate gaps.

HT NN CL DR
Teaching Staff

Weekly
feedback to
teachers

Total budgeted cost: £7060

Other approaches

Action Intended outcome
and success criteria

What’s the evidence and
rationale for this choice?

How will you make sure it’s
implemented well?

Staff lead When will
you review
this?

Counselling services,
including support for
families.

Children who have
experienced trauma
as a result of
COVID-19, or have
had previous mental
health issues
exacerbated by

A research review conducted by
www.mentalhealth.org.uk, evaluated
the effects of the pandemic in terms
of:
1. The individual: Direct impacts on
children and young people’s mental
health and wellbeing

TPP webinars / Training

NK in school counsellor -

HT CL DR NK
SP

Half Termly
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COVID-19 will
receive psychological
support, to help them
manage and improve
their difficulties and
allow them to be a
position where they
are ready and able to
access the curriculum
and the social
opportunities school
presents

2. The
interpersonal/family: Impacts within
the family context
3. The school: Impacts within the
context of education
Whilst not all the outcomes were
negative, research identified risk
factors: families that are young, have
parents with long-term physical or
mental health conditions, have low
household incomes/unemployment,
or those that have experienced a
COVID-19 related stressful life
experience may have had
particularly difficult experiences of
lockdown. These are groups that
may require additional support in
making sense of and coping with
their experiences of lockdown,
particularly within the context of
family support. 

Lynsey Wood - External Child and
Family Worker - in school
counselling weekly

Parent support workshops from
NFOS

Provide support for low
attendance pupils and
families to improve
attendance

To increase
attendance across
the school especially
of persistent
absenteeism

The Essex Strategy - maximising
school attendance.

DR attendance at ‘Let’s Talk
Maximising Attendance' training
delivered by Educational
Psychologist and Inclusion Partner
Attendance sweep
meeting with pupils and parents
using the school attendance
difficulties questionnaires

DR HT CL Termly

Total budgeted cost: £
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